
 

 

1. Life perspectives for marginalized and exploited children and 
youth 

 

By 2028, children and youth from vulnerable backgrounds enjoy expanded 
opportunities for rehabilitation, quality and adaptive learning and training 
that foster personal growth, self-sufficiency, and decent working and living 
conditions, with a view to overcoming systemic barriers to social inclusion. 

 

 

2. Rationale behind this goal 

Impact Hypothesis: 

IF marginalized and exploited children and youth enjoy rehabilitation, education and 
training, adapted to their needs,  

THEN they will grow, learn to stand up for their rights and concerns, and develop viable 
life perspectives.  

BECAUSE children, youth and their families are empowered to overcome 
marginalization, exploitation, and poverty which is the basis for social change and 
transformation. 

 

2.1. Key reasons for supporting and funding life perspectives for marginalized and 
exploited children and youth 

Economies do not provide enough opportunities for decent work, especially for the 
growing number of young people, accounting for more than half of the population in 
many countries of the Global South. The denial of life opportunities perpetuates poverty 
and socio-economic inequality, resulting in youth engaging in harmful or destructive 
activities.  

In 2023, poverty, inequality, violence, and exploitation are on the rise and affect more 
children than in two decades before. While governments struggled to fight the Covid-19-
pandemic, the interests and needs of children were even more neglected, especially 
regarding education. Lockdowns resulted in rising levels of domestic violence, sexual 
exploitation, school dropouts, child work, and child labor1 and by this ruined the life 
perspectives of many children and their families. 

 
1 child labor: work that harms the rights of a child, including the Worst Forms of Child Labour 
as defined by ILO convention 182 



 

Though we already knew about huge gaps in education systems, especially for 
marginalized children, the pandemic highlighted the striking inequalities in education 
systems. Good quality education has systemic relevance for individuals as well as for 
economic resilience. For example:  

Exercising their right to education sets children free from harmful labor. Literacy enables 
children to read, learn, express themselves, participate in cultural and political life, 
understand the world and open their minds. Research on early childhood education has 
clearly demonstrated that laying solid foundations in terms of character, cognitive and 
physical development is a prerequisite to children and youth to realize their full 
potential. Vocational and life skills training that react to young people’s individual 
context lead to both social and economic empowerment. Decent working and income 
opportunities, employed or self-employed, represent both prevention of and an 
alternative to exploitation and are critical to end child labor. Education empowers girls 
to fight early marriage, decide on family planning and stand on their own. 

Hence, education is an important game changer that fosters individual, social, and 
economic empowerment, contributes to overcoming marginalization and exploitation and 
stimulates transformation towards more just societies.  

Therefore, tdh and partners also engage in advocacy on national and international levels 
to close gaps in legislation, or to enforce legislation or budget allocation in favour of 
child and youth development and preventing exploitation.  

 

2.2 Approaches and child rights-based frameworks that support education and 
empowerment for life perspectives 

The Right to Education (early childhood development, school, and vocational training) is 
enshrined in UN CRC §28. UN CRC §29 provides specific criteria: Children’s education 
should help them fully develop their personalities, talents and abilities. It should teach 
them to understand their own rights, and to respect other people’s rights, cultures and 
differences, and to live peacefully. 

The right to education is strongly linked to many other child rights and is a precondition 
to be able to enjoy some of the other rights.2 

UN Sustainable Development Goal 4 strives to ensure inclusive and equitable quality 
education and promote lifelong learning opportunities for all until 2030 and has seven 
targets and three means of implementation.3 The achievement of SDG 4 is seen as vital 
to achieve other SDGs, like eradicate poverty (SDG 1), achieve gender equality (SDG 5), 
ensure good health and wellbeing (SDG 3), reduce inequalities among countries (SDG 10), 
promote sustained, inclusive, and sustainable economic growth and decent work for all 

 
2 UN CRC: 12 Right to be listened to, 13 Freedom of forming its own view and express freely, 
14 Freedom of thought, 15 Freedom of association and assembly, 17 Access to media, 26 
Access to social security measures, 27 Appropriate living conditions, 31 Right to play, 32 
Protection against economic exploitation, 33 Protection against drugs, 34 Protection against 
sexual exploitation 
3 Sustainable Development Goal 4 (SDG 4) | Education within the 2030 Agenda for Sustainable 
Development (sdg4education2030.org ) 

https://en.wikipedia.org/wiki/Sustainable_Development_Goal_1
https://en.wikipedia.org/wiki/Sustainable_Development_Goal_5
https://en.wikipedia.org/wiki/Sustainable_Development_Goal_3
https://en.wikipedia.org/wiki/SDG_10
https://www.sdg4education2030.org/the-goal
https://www.sdg4education2030.org/the-goal


 

(SDG 8)4, build resilient infrastructure and foster innovation (SDG 9), ensure access to 
information and awareness for sustainable consumption and style of production in 
harmony with nature (SDG 12), provide education and awareness towards taking urgent 
action to combat climate change (SDG 13), and promote peaceful and inclusive societies 
(SDG 16). 

 

2.3 Outcomes to be achieved by supporting and funding life perspectives for marginalized 
and exploited children and youth (effectiveness, 5 years)  

At tdh program level: 

terre des hommes has a programmatic approach on education and empowerment for life 
perspectives for marginalized and exploited children. The programmatic approach 
focusses on four different age groups: early childhood, children at primary school, youth 
and young adults transitioning from school. The respective focus is determined by the 
background of participants (most marginalized, affected by or at risk of exploitation 
etc.). Projects react flexibly and appropriately to their regional context, strengthening 
education systems or offering viable alternatives to mainstream education that respond 
to actual needs and are highly relevant to the specific situation of participants. 

• The programmatic approach includes participation of children and youth in 
designing the responses to their situation. It as well includes child safeguarding, 
gender equity, cultural sensitivity, and psycho-social support and rehabilitation 
after traumatizing experiences. 

• The approach as well reflects, which systemic changes need be addressed through 
advocacy on regional, national, or international level towards life perspectives 
for marginalized and exploited children (for example: regulation of businesses, 
introducing living wages in business sectors, improving child protection systems, 
budgeting education systems, closing gaps in national legislation on child labor, 
enforcing legislation, etc.).  

• Depending on the situation and the job market, such models include vocational or 
management training for existing businesses, or self-employment and 
entrepreneurship support. Partners and youth groups/government institutions, 
businesses and business institutions have integrated/taken up model projects or 
elements of it (like vocational training and life skills education for special 
sectors, youth or youth groups as entrepreneurs, businesses partnerships for 
vocational training programs).  

At project level: 

 
4 ON SDG 8 terre des hommes supports only aspects (ending Worst Forms of Child Labour), 
sees other aspects as not helpful (ending all forms of child labour by 2025) and criticises using 
gross national product as only measure for economic growth. 

 

https://en.wikipedia.org/wiki/Sustainable_Development_Goal_8
https://en.wikipedia.org/wiki/Sustainable_Development_Goal_9
https://en.wikipedia.org/wiki/Sustainable_Development_Goal_12
https://en.wikipedia.org/wiki/Sustainable_Development_Goal_13
https://en.wikipedia.org/wiki/Sustainable_Development_Goal_16


 

Children most affected by poverty and exploitation have access to quality education 
programs tailored to their needs. Youth retain their job or start and successfully grow 
their own businesses.  

• In every region, models to build good quality education for marginalized children 
are created that can be replicated by others and can be used to be taken up by 
government institutions, schools and/or communities, too. The target group 
depends on the context (working children, children in Worst Forms of Child 
Labour, children suffering from discrimination, unemployed youth, children in 
violent settings, children forcibly displaced, etc.), but generally focuses on the 
most vulnerable groups.  

• Schools, government institutions, communities, government bodies have 
integrated/taken up adapted/alternative educational model projects or aspects 
of it (such as teachers’ training, education material, curriculum, accelerated 
learning programs, etc.). Child friendly quality education models have been 
adopted by different stakeholders on district/country level.  

• In every region there are models on vocational training and the creation of 
sustainable jobs and livelihoods that can be replicated by others and can be 
integrated/taken up by government institutions, schools and/or communities and 
businesses/business organizations. 

Advocacy: 

tdh and partners addressing child work/child labor/worst forms of child labor (including 
children recruited into armed groups; early marriage) and other child rights violations 
that compromise children’s rights, with a particular focus on education engage to  

• have children’s views incorporated in laws & policies to tackle their situation 
• advocate - if appliable in coalition with other NGOs - towards relevant institutions 

and decision-makers, at local, national, and international level on the issue and 
related aspects, aligning with relevant national and international processes and 
mechanisms (e.g., child labor in supply chains initiatives, 
participation/empowerment of working children, changing legislation, budgeting, 
shadow reporting to UN CRC or UN HR Council/UPR, etc.) 

Synergies with other SGs: 

Creating life perspectives is strongly linked to the working areas of gender equity, right 
to a healthy environment, and support for forcibly migrated children and youth and can 
create synergies or reinforce interventions in these fields, such as:  

• promoting gender equity, female leadership and innovative approaches for decent 
work for girls and young women (positive role models) 

• vocational training and job creation in the environmental sector, considering new 
developments (“green jobs” e.g., recycling, cycle economy, climate smart 
agriculture for sustainable livelihoods etc.) 

• including environmental education in education programs since a healthy 
environment is a precondition for decent life perspectives  

• targeted education and life skills support for children and youth forcibly 
displaced, helping to reduce vulnerability and strengthening agency 



 

• using the MHPSS program to inspire the work on psycho-social support and 
rehabilitation for marginalized and exploited children 

 

2.4 Lasting effects envisioned by supporting and funding education and empowerment for 
life perspectives (Impact & Sustainability) 

The tdh program has contributed to reducing poverty and social marginalization through 
holistic, flexible and adapted models of education for children and youth that go beyond 
individual growth, but impact on communities and societies at large. 

Children and youth empowered by holistic quality education can find decent work or 
start their own businesses and become responsible citizens. By this, child labor and other 
forms of exploitation are effectively tackled (prevention/protection/solutions), family 
budgets become more resilient against economic shocks and the level of poverty in 
participating villages/districts is on the decline.  

At a structural level legislation to protect children from exploitation is in place and gets 
realized (for example national laws to protect children from exploitation, an EU Directive 
on Human Rights Due Diligence). Budgets for education for marginalized children have 
grown (national, international) and education systems have become more resilient.  

Institutionally, the tdh program has gained visibility in public and attracted support from 
new donors (institutional, private, businesses). 

 

3. Five criteria for supporting and funding life perspectives for 
marginalized and exploited children 

The following supporting and funding criteria define tdh’s approach to accompanying 
children, youth and partner organizations and civil society movements worldwide in their 
struggles and fight for life perspectives for marginalized and exploited children. Through 
this kind of engagement, tdh will support particularly grassroot and frontline activities, 
which will induce sustainable social changes in the long term. 

Definition of addressed groups 

Children and youth between 4-25 years who are most affected by poverty and 
marginalization. This includes children and youth in worst forms of child labor or most 
vulnerable to exploitation, like forcibly displaced children, children experiencing 
discrimination, children from destitute families deprived of any support  

 

Educational activities under this SG are not limited to formalized programs but would 
include aspects that have a bearing on children’s and young people’s lives (as described 
under 2.3).  

- Support the promotion of personal, social, and professional skills development that 
give children and youth a realistic life perspective in their respective context 
(including psycho-social support/rehabilitation).   



 

- Accompany partner organizations, children and youth to develop, implement and 
upscale quality programs (based on certain standards and criteria) that respond to 
the demands of their respective context when it comes to fighting exploitation and 
providing life perspectives.  

- Support collaboration among partner organizations, civil society movements as well 
as businesses (multi-actor partnerships) that deal with exploitation, poverty, 
violence and work towards education and life perspectives.  

- Accompany partner organizations, children and youth with capacity building and 
provide leadership support regarding life perspectives for marginalized and exploited 
children. 

- Support advocacy from local to global: strengthen collaboration between partners, 
children, and youth on the ground, national and international activists (inside or 
outside tdh) to deliver evidence-based advocacy towards relevant targets for life 
perspectives for marginalized and exploited children.  
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